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1.  Introduction
This thematic section focuses on entrepreneurship education in translator and interpreter training. 
Fostering entrepreneurship has been one of the objectives of the European Union since the Lisbon 
Strategy (European Council 2000), and one means of achieving this is by mainstreaming it at all 
levels and all areas of education, including translation and interpreting.

Entrepreneurship can be understood in many ways: from self-employment (QAA 2012) to per-
sonal and soft skills development. The European Union (2018) adopts a wide meaning of entre-
preneurship and defines entrepreneurship competence as the capacity to act upon opportunities 
and ideas and transform them into values for others. It is therefore about creativity, critical thin-
king, problem-solving, perseverance and teamwork.

Choosing a restrictive conception of entrepreneurship - such as self-employment - or a more 
integrative one - such a self-employment and soft skills development - will have consequences for 
the teaching model that will be implemented. It is not only a question of including specific con-
tents on how to develop a business plan, but it is also necessary to introduce a new pedagogical 
approach that entails changes in the combination of specific and soft skills, in the teaching and 
learning methodologies and in the roles of students and teachers (Lackeus 2015).

In this introduction, we first discuss the initiatives of the European Union to enhance entrepre-
neurship. Next, we take a look at earlier entrepreneurship studies in the field of translation and in-
terpreting. Finally, we present the articles that make up this thematic issue.

 1.1. Entrepreneurship in the European Union
The European Commission considers entrepreneurship a key factor for competitiveness and 
points out that Europe needs more entrepreneurs creating jobs, given the high level of unemploy-
ment, the low rate of business start-ups, the high incidence of bankruptcy and the low growth of 
businesses (Pérez Marco 2013). Therefore, based on the idea that entrepreneurship is a skill that 
can be learned, the European Commission stresses the importance of education in the develop-
ment of a business culture at all levels, from primary school to university and beyond. This ob-
jective is reflected in the Europe 2020 Strategy, which prioritises fostering entrepreneurship to 
face the transformation of Europe’s economy and to reinforce an economy based on knowledge 
and innovation.

The Entrepreneurship 2020 Action Plan (European Commission 2020) is the Commission’s 
answer to challenges that have arisen from the recent economic crises and the decline in business 
vocations. This action plan is a road map for action to exploit the entrepreneurial potential of Eu-
rope, remove existing constraints and radically change the entrepreneurial community of the Eu-
ropean Union. It intends to promote the emergence of new companies and create a much more fa-
vourable environment for the success and growth of existing entrepreneurs, and it identifies entre-
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preneurial education as one area for urgent intervention. The Entrepreneurship 2020 Action Plan 
constitutes the strategic reference framework for the development of education and entrepreneur-
ship policies at a European level.

According to a survey conducted by the European Commission (European Commission 2013), 
between 15% and 20% of students who participate in a mini-company project during secondary 
school later establish their own businesses. The European Commission also points out that people 
with entrepreneurial education are more employable and that young people with entrepreneurship 
education are more likely to set up their own companies. This shows that knowing how to create a 
business increases the possibility of starting one. In addition, the British Household Survey found 
that people who have been exposed to entrepreneurial models through family, friends or educa-
tion are more likely to become entrepreneurs themselves (Kirby 2004; Metcalfe 2013).

EntreComp (Bacigalupo et al. 2016) is the response to promote entrepreneurship education at 
a pan-European level. It is a European frame of reference for entrepreneurial competence based 
on three areas, with 15 competences each and a series of learning outcomes. It proposes a broad 
definition of entrepreneurship that is not restricted to mere business creation, following the defi-
nition by the European Union mentioned above: “entrepreneurship as a transversal competence, 
which applies to all spheres of life: from nurturing personal development, to actively participating 
in society, to (re)entering the job market as an employee or as a self-employed person, and also 
to starting up ventures (cultural, social or commercial)” (Bacigalupo et al. 2016: 6). It aims to be-
come a tool for legislative and educational reform that can be used to design and revise curricula.

Clearly, the European Commission is striving to enhance entrepreneurial competence at all ed-
ucational levels. Universities are urged to be more proactive in their efforts to offer more formal 
and informal learning opportunities in entrepreneurship. Therefore, many universities, known as 
entrepreneurial universities, offer facilities for organising workshops on innovation and provide 
support to students with start-up business ideas. However, we believe that for a university to be 
truly entrepreneurial, it is not enough to have support facilities for entrepreneurial students be-
cause many of those who use these facilities already have entrepreneurial skills when they enter 
university. For a university to be considered entrepreneurial, it should offer entrepreneurial edu-
cation to the whole community of students so those who arrive at the university without any en-
trepreneurial vocation or prior knowledge can acquire the academic and practical competences to 
become entrepreneurs.

Moreover, entrepreneurship education is usually only embedded in business, science or tech-
nology degrees. To enable university students to become entrepreneurs, it is important to address 
entrepreneurship in all fields of knowledge, but particularly in undergraduate courses and the hu-
manities.

1.2. Entrepreneurship in translator and interpreter training
Despite the European strategies adopted to embed entrepreneurial competence in training, insuf-
ficient emphasis is being placed on its development in translator and interpreter training and on 
professional competence in general (Álvarez-Álvarez Álvarez/Arnáiz-Uzquiza 2017; Galán-Ma-
ñas 2017; Rodríguez Céspedes 2017; Kuznik 2019).

However, if we take into account the translation and interpreting industry, we can see the im-
portance of integrating entrepreneurship into training. The results of a research survey of the gra-
duates of translation and interpreting (Galán-Mañas 2017) showed that only 15.2% of them are 
self-employed, 8.8% are both employed and self-employed and 2% have started their own com-
panies. Given that 80% of translation and interpreting services are outsourced (Kuznik 2010), 
self-employment accounts for a rather low percentage of graduates. Further research is needed to 
determine whether the low rates of self-employment are caused by a lack of training in entrepre-
neurial skills or are due to other causes.
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Several research initiatives study the integration of entrepreneurship into translation and inter-
preting training. Klimkowski (2015) conducts a study with students to learn their opinions on dif-
ferent aspects of entrepreneurship and highlights the importance of entrepreneurship education. 
Gieure (2016) analyses the entrepreneurship education offered in translation courses in Spain. 
Rodríguez Céspedes (2017) describes a programme designed to improve employability and enter-
prise skills at the master of arts level, while Galán-Mañas (2017) presents some proposals to en-
courage entrepreneurship in a professionalization programme. Buysschaert et al. (2018) present 
an initiative to simulate translation agencies in the classroom. In 2018, Galán-Mañas (2018) pro-
poses curricular and extracurricular activities with four levels of progression that correspond to 
each of the courses of a bachelor of arts degree. Olalla-Soler (2019) presents a mentoring program 
with freelance translators and interpreters in which students not only have to translate, but also 
must deal with taxation, client search, code of conduct or ergonomics.

In sum, we argue that entrepreneurship education should be embedded in translation and in-
terpreting programmes because it can have an impact on the employability of individuals in a 
number of ways: better job-seeking skills, less probability of being unemployed, more confidence 
to become self-employed and higher income.

2. The articles of the thematic section
The articles in this section address different issues related to entrepreneurship education in trans-
lation and interpreting. There are 11 articles from six European countries: Finland, France, Po-
land, Spain, the Netherlands and the United Kingdom.

Klimkowska and Klimkowski open the section by presenting results of their research on how 
436 Polish students in full-time translation courses perceive their future professional functioning 
from hard- and soft-skill perspectives. The diagnostic procedure developed in the article can be 
useful to translation curricula designers and teachers in getting to know what their students think 
about being entrepreneurial translators. A list of suggested didactic activities to exemplify such 
interventions is also provided.

The aim of the paper by Muñoz-Miquel is to put forward a series of teaching proposals aimed 
at promoting entrepreneurial competence. After presenting the results of an exploratory study of 
Spanish students’ views of the profession, Muñoz-Miquel proposes some activities that are con-
sidered particularly useful for fostering entrepreneurial competences.

Veiga Díaz reviews the entrepreneurship competences included in the curricula of undergradu-
ate translation and interpretation degrees in Spain to determine whether they explicitly or implic-
itly match the competences in the EntreComp framework. Her review reveals that the EntreComp 
entrepreneurial competences are underrepresented in current curricula in Spain, with some re-
markable exceptions, though particularly regarding the ‘resource management’ and ‘learning by 
doing’ competences. The results derive from a SWOT analysis of the collected data and suggest 
that the identified strengths and opportunities can compensate for most of the weaknesses.

Cuadrado-Rey and Navarro-Brotons’ paper focuses on a proposal to improve employability 
and foster entrepreneurship among graduates of the master’s degree in institutional translation at 
the Universidad de Alicante, Spain. This proposal is based on a large-scale survey that gathered 
data on the abilities and competences needed for entering the labour market and develop entre-
preneurial initiatives according to 133 graduates of the master’s degree in institutional translation. 
The resulting proposal offers comprehensive training to improve employability and foster entre-
preneurship and takes into account the training gaps identified by the graduates.

The article by Van Egdom, Konttinen, Vandepitte, Fernandez-Parra, Loock and Bindels de-
scribes the entrepreneurial activities carried out within the simulated translation bureaus of the 
members of the International Network of Simulated Translation Bureaus (INSTB) and shows that 
participating in simulated translation bureaus has a positive effect on students’ entrepreneurial 
self-efficacy and competence. 
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Salo, Veivo and Salmi’s contribution addresses translation students’ pre-professional identity 
as an emerging professional identity of translators. They examine self-reflective essays written 
by translation students who participated in a translation business simulation during their master’s 
degree course in translation studies at the University of Turku, Finland. The authors observed that 
experiential learning that fosters real practice and teamwork such as translation business simula-
tions helps students develop their professional identity in terms of who they are as future profes-
sionals and how they fit into the professional community.

Aguirre and Guindal present a didactic proposal for interpreting based on the Blue Ocean Stra-
tegy and the flipped learning teaching methodology in the degree of translation and interpreting 
at Universidad Pontificia Comillas. The authors conducted an experimental study that shows that 
this methodology helps students create their own innovative market space and realise they can 
fulfil clients’ expectations without compromising profitability and decent working conditions.

Morón’s article is about a transcreation project carried out with translation and interpreting 
students at Universidad Pablo de Olavide. The aim of the project is to simulate real transcreation 
professional practice to fulfil current professional profiles. As the author states, this type of prac-
tice not only enhances technical and professional transferable skills such as creativity, emotional 
intelligence, decision-making and problem-solving, but it also involves adopting new interdisci-
plinary profiles. Thus, it favours employability opportunities outside the translation field.

Muñoz-Miquel, Montalt and García-Izquierdo’s article presents an exploratory study in which, 
by means of a survey, they identified the tasks undertaken by professional medical translators. 
Since the tasks that professionals have to deal with are so diverse, the authors propose some tea-
ching activities to encourage versatility in the master’s degree in medical and healthcare transla-
tion at the Universitat Jaume I. This methodology, the authors state, gives future graduates a new 
interdisciplinary and interprofessional perspective.

Martín-Ruel claims that social entrepreneurship in the field of international protection and re-
fugees is a potentially viable employment opportunity. As the ever-growing numbers of asylum-
seekers arriving in Spain have a recognised right to access translation and interpreting services, 
the author finds it necessary to advocate the training of interpreters to operate in asylum scenarios 
and meet the specific deontological requirements involved therein. The author presents results of 
a series of interviews conducted with refugee reception organisations in the province of Seville 
and finds that the application of professional ethics in real-case situations is indeed very often de-
ficient, and its inclusion in training syllabuses in Spain could help address this social need.

Ginovart presents a study on professional profiles related to machine translation and post-edi-
ting. She posits that knowing these profiles will allow improvement of the training to meet the 
future trends in the market and will take into account these technological profiles in translation 
programmes as well as unleashing new business opportunities.

This thematic section would not have been possible without the collaboration of all the authors 
and reviewers, whose expertise has helped ensure that academic standards are met. We thank 
them all for their valuable contributions.
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